Pupil premium strategy statement — St Aloysius
Catholic Primary School

This statement details our school’s use of pupil premium (and recovery premium) funding
to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and outcomes for disadvantaged pupils last academic year.

School overview

Detail Data
Number of pupils in school 186
Proportion (%) of pupil premium eligible pupils 10%

Academic year/years that our current pupil premium 2025/2026 — 2027/2028

strategy plan covers (3 year plans are recommended)

Date this statement was published November 2025
Date on which it will be reviewed November 2026
Statement authorised by Hannah Tebb,
Headteacher
Pupil premium lead Karen Black

Deputy Headteacher

Governor / Trustee lead

Ashley Robson and
Eileen Quigley

Link Governors for
disadvantaged pupils

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £25355
Recovery premium funding allocation this academic year £0

Pupil premium (and recovery premium) funding carried £0
forward from previous years

Total budget for this academic year £25355




Part A: Pupil premium strategy plan

Statement of intent

At St Aloysius’, we promote a culture of collective responsibility at all levels to
ensure personal excellence for all pupils, regardless of background, through
high-quality, inclusive teaching for all.

At St Aloysius, our aim is for all pupils—regardless of their background or the chal-
lenges they face — is to make strong progress and achieve high standards across
every subject area. Our Pupil Premium strategy focuses on ensuring that disadvan-
taged pupils are fully supported to reach this goal, including those who are already high
achievers.

We also recognise the challenges faced by other vulnerable pupils, such as those with
a social worker, and our outlined activities are designed to meet their needs as well,
whether or not they receive Pupil Premium funding.

High-quality teaching that meets the needs of every learner is central to our approach.
We prioritise the areas where disadvantaged pupils require the greatest support, as ev-
idence shows this has the most significant impact on closing attainment gaps while
also benefiting non-disadvantaged pupils. Embedded within our intended outcomes is
the commitment to sustaining and improving the attainment of non-disadvantaged pu-
pils alongside the progress of their disadvantaged peers.

Our approach is responsive to both common and individual challenges, grounded in ro-
bust diagnostic assessment rather than assumptions about the effects of disadvantage.
The strategies we have adopted work together to help all pupils thrive. To ensure effec-
tiveness, we will:

e Challenge disadvantaged pupils through the work they are set

¢ Intervene early when additional support is needed

e Adopt a whole-school approach where all staff share responsibility for the out-
comes of disadvantaged pupils and maintain high expectations of what they can
achieve

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number

1 Attainment in Reading, Writing and Maths:

Fewer of our disadvantaged pupils are on track to meet combined RWM
at the end of KS2 in comparison with their peers.




2 GLD :

Fewer of our disadvantaged pupils are on track to meet GLD in
comparison with their peers.

3 School Stability:
Only 68% of our current school population joined us in Reception.

Some children arrive with significant gaps in their learning — we need
robust assessments to identify these and then address them.

4 Language and Vocabulary Skills:

A high number of our disadvantaged children have limited language
skills, this is especially evident in our Early Years.

5 Cultural Capital:
Some of our pupils have fewer opportunities outside of the curriculum.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

Improved RWM in ‘in
year’ attainment for
disadvantaged pupils.

Gaps in knowledge and learning clearly identified
NFER assessments show more remembered
Needs met in class

Disadvantaged learners are working at the expected
standard across

Children identified and assessed by end of September
Opportunities to move learning on for disadvantaged
learners clear on planning

Higher percentage of °
disadvantaged children o
achieving GLD

of gaps in learning

Accurate assessment b

Updated Reading and Maths assessments purchased
e Teachers aware of gaps
e Planning in place to fill gaps in learning

A more structured
approach to the
teaching of vocabulary
to develop levels of
oracy

e Agreed approach across school to further developing
oracy, linked to EEF research.

e Vocabulary displayed in classrooms

e BPVS scores and baselines show progress

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding
this academic year to address the challenges listed above.
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Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £10,500

continue to support the
development of high quality
inclusive teaching which
meets the needs of all
learners.

quality teaching has the biggest
impact on pupil outcomes.

EEF - High Quality Teaching

Activity Evidence that supports this Challenge
approach number(s)
addressed
Training to ensure The Power and Promise of Early 2,4
opportunities for every Learning
interaction in the EYFS to be
high quality talk. EEF - Promoting High Quality
Training given on the Interactions using the ShREc Approach
SHREc approach and the
Blanks Levels of
Questioning to support
adults working in the EYFS.
Revision of our English ‘Pupils who fail to learn to read earlyon | 1,4
Reading texts across the start to dislike reading.” DFE framework
school to ensure children are | July 2023
accessing a varied diet of
texts. Teaching and planning : )
i line with DIE and EEF The Reading Framework - DFE
guidance; with a strong
focus on reading for Teaching Reading Comprehension
pleasure and vocabulary strategies in Key Stage 1 & 2
development.
Support Staff training to- Support staff are one of our most 1,2,
develop and support their valuable resources in school — when
practice in the classroom. they are well trained they are able to
accelerate children’s’ learning.
Teaching Assistant - Pupil Interactions
Ambition Institute led training | Professional learning should have a 1,2,3
on Adaptive Teaching to focus on improving and evaluating
meet the needs of all pupil outcomes and should be
learners. underpinned by evidence and expertise
and sustained over time.
DFE Teacher Standards
Effective Professional Development -
EEF
Senior Leadership to Evidence is strong that high 1,3



https://www.oecd.org/en/publications/the-power-and-promise-of-early-learning_f9b2e53f-en.html
https://www.oecd.org/en/publications/the-power-and-promise-of-early-learning_f9b2e53f-en.html
https://educationendowmentfoundation.org.uk/news/eef-blog-the-shrec-approach-4-evidence-informed-strategies-to-promote-high-quality-interactions-with-young-children
https://educationendowmentfoundation.org.uk/news/eef-blog-the-shrec-approach-4-evidence-informed-strategies-to-promote-high-quality-interactions-with-young-children
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1186732/The_reading_framework.pdf
https://chrome-extension/efaidnbmnnnibpcajpcglclefindmkaj/https:/d2tic4wvo1iusb.cloudfront.net/production/documents/guidance/teaching_reading_comprehension_strategies_in_key_stages_1_and_2.pdf?v=1707124598
https://chrome-extension/efaidnbmnnnibpcajpcglclefindmkaj/https:/d2tic4wvo1iusb.cloudfront.net/production/documents/guidance/teaching_reading_comprehension_strategies_in_key_stages_1_and_2.pdf?v=1707124598
https://chrome-extension/efaidnbmnnnibpcajpcglclefindmkaj/https:/d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/teaching-assistants/scaffolding_framework_for_teaching_assistant_%E2%80%93_pupil_interactions.pdf
https://www.gov.uk/government/publications/standard-for-teachers-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching

Purchase updated Reading
and Maths assessments to
complement an existing suite
of assessments to identify

gaps in learning.

In the guide linked below the first step
in catering for pupil premium learners is
to benchmark them using standardised
assessments.

The EEF Guide to Pupil Premium

1,2, 3

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £5,500

Activity Evidence that supports this approach Challenge
number(s)
addressed

Additional phonics Phonics approaches have a strong 1,2,3

sessions targeted at evidence base indicating a positive impact

disadvantaged pupils on pupils, particularly from disadvantaged

who require further backgrounds. Targeted phonics

phonics/reading support. | interventions have been shown to be more

effective when delivered as regular
sessions over a period up to 12 weeks:
Read Write Inc. Phonics Effectiveness -
EEF

Pastoral support for Research shows that when positive 2,5

some vulnerable families | relationships are developed between
school and home, children can thrive.
Working with Parents to Support Children's
Education

Tailored intervention and | EEF - Teaching Assistant Interventions 3,4

support for EAL children
to support with catch up
learning.

We ensure that Teaching Assistant
interventions are over and above that
which children get from their teacher, as
recommended in the above research.

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £9,355

Activity

Evidence that supports this
approach

Challenge
number(s)
addressed



https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_Guide_Apr_2022_1.0.pdf
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/read-write-inc-phonics
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/read-write-inc-phonics
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions

Continue to follow DfE Guidance on
improving school attendance.
Fortnightly attendance meetings.
Increased relationship building with
target families.

The DfE guidance has been
informed by engagement with
schools that have significantly
reduced levels of absence and
persistent absence.

DFE - Working Together to
Improve School Attendance

EEF - Attendance Interventions

Continue to increase parental Evidence from the EEF shows 1,5
engagement within school by the vital part that parental
invitations for work sharing engagement has on children’s
afternoons and face-to-face parents’ | learning and outcomes
evenings, ensuring that
disadvantaged families are given Parental Engagement
priority for appointments and catch
up for missed appointments.
Providing funding for disadvantaged | EEF evidence links lack of 1,2,5
pupils to attend residential trips, opportunity and socio-economic
extra-curricular clubs and After disadvantage to poorer
School Club and Breakfast Club. outcomes for disadvantaged
This also includes children and pupils.
families who do not qualify for the
Pupil Premium but are just about . .
managing’. Somo-Econqmlc Disadvantage
and the Attainment Gap
Introduction of after school Homework 1,5

Homework club to support
disadvantaged pupils who struggle
to complete homework.

Total budgeted cost: £25,355



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1099677/Working_together_to_improve_school_attendance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1099677/Working_together_to_improve_school_attendance.pdf
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/socioeconomic-disadvantage-and-the-attainment-gap
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/socioeconomic-disadvantage-and-the-attainment-gap
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

We have analysed the performance of our school’s disadvantaged pupils during the
2024/25 academic year using key stage 1 and 2 performance data, phonics check
results and our own internal assessments.

External data shows that our disadvantaged pupils perform above national averages.

EYFS 100% met GLD

Year 2 Phonics Retake — 100% passed
Year 4 MTC: Average point score 14.5
End of KS2 SATS:

GPS: EXS: 66% GDS 33%

Reading: EXS 66% GDS 33%

Maths: EXS 66% GDS 33%

Writing: EXS 33% GDS 33%

RWM Combined: EXS 33% GDS 33%

Attendance among PP pupils was lower than their peers in 2024/25. However, this is
improving year on year.

Externally provided programmes

Programme Provider
Speech and Language Intervention Wellcomm
Fresh Start Read Write Inc.




